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Prompt questions towards drafting a Special Educational Needs Policy 

(Mainstream School)

December 2007

Policy on Special Educational Needs in a Mainstream School

Notice: This resource is intended to assist schools in devising their own particular policy on special educational needs. While every effort has been made to ensure the accuracy of the information provided, schools are advised to consult up to date circulars, recent legislation or guidelines from relevant agencies if they have specific queries regarding this topic.

(A) Suggested steps to follow in drawing up this (or other) policy/procedure: 

	(
	Review

and

Research
	· Agree on aims for this new policy, what do we hope to achieve?

· Review existing practice/policy (if applicable) in your school. 

· Review/refer to other policies that the school has in place and which may have a bearing on this policy e.g. Enrolment, Assessment, Learning Support, Special Needs Assistants, Communication, etc. 
· Check most recent legislation, circulars, guidelines, resource materials. 

· Research procedures other schools have in place. 

· Determine how this policy will relate to and support the characteristic spirit/ethos of the school.



	(
	Consultation
	· Who do we need to consult/involve in the formation of this policy? e.g. teaching staff, parents of children with special needs, board of management, special needs assistants, Special Educational Needs Organiser (SENO), National Educational Psychological Service (NEPS), agencies supporting the child, etc.

	(
	Preparation of draft policy
	· Each school’s own context (number of pupils, available resources, nature of disability, etc.) will influence the procedures adopted. The policy is organised under a number of different headings, some of which may be relevant to your school’s circumstances. 

	(
	Circulation
	· Circulate the draft policy, consult members of the school community and amend if necessary. 

	(
	Ratification

and

Communication
	· Present the policy to the Board of Management for ratification. 

· Circulate the policy to members of the school community.

· Make provision for the circulation and communication of the policy to parents of children with special needs.


Prompt Questions towards a Draft Policy

Title  


Provision for Pupils with Special Educational Needs in a mainstream setting

Introductory Statement  

State how and when the policy was formulated and who was involved.

Rationale 

· Why is it necessary to devise a policy on Special Educational Needs at this time? e.g.

· To cater for the enrolment of pupils with special education needs in a mainstream setting

· To comply with legislation and department circulars 

·  Existing policy is in need of review

· To streamline the provision of special needs support in the school

· Consider the following extracts when drafting the policy for your school:
Education for Persons with Special Educational Needs Act, 2004 (EPSEN), Section 1, defines a
 special educational need as “ a restriction in capacity to participate in and benefit from education due to an enduring physical, sensory, mental health or learning disability, or any other condition which results in a person learning differently from a person without that condition and cognate words shall be construed accordingly” 

Learning Support Guidelines, 2000, p. 1 refers to pupils whose achievement is at a very low level and who are at risk of not reaching adequate levels of proficiency in literacy and numeracy before leaving primary school.

· Has the school community discussed Inclusion and what it means in the context of this school?

· Will your policy cover those children who traditionally attended learning support and those with exceptional ability? Is a separate policy required? (See Appendix 1, Exceptionally Able Students: Guidelines for Teachers NCCA, 2007)
Relationship to characteristic spirit of the school 

Relate the policy to the school’s philosophy/mission statement/ethos e.g.

· Scoil X seeks to provide an appropriate education for all pupils of the school…

· Each child in our school can enrich our whole school community…

Aims

State what the school ideally hopes to achieve by introducing this policy e.g.

· To enable pupils of all abilities to avail of and benefit from an appropriate education.

· To outline our whole school approach to teaching/learning in relation to pupils with special educational needs.

· To set out procedures for the enrolment of child/ren with special needs in the school.

· To assist parents in making an informed decision in relation to the enrolment of their child in our school.

· To outline procedures and practices to be followed in relation to supporting the learning of pupils with special educational needs.

· To establish communication structures for the involvement of all the partners in the education of pupils with special educational needs.  (Learning Support Guidelines)
Suggested Format 

These guidelines are laid out as follows:

1.0 Enrolment of children with identified special educational needs

2.0 Provision for children with emerging special educational needs (The Staged Approach)

Stage 1: Procedures for the early identification, screening and addressing of the special    educational needs of certain children

Stage 2: Referral to Special Educational Needs Teacher 

Stage 3: Consultation or referral for assessment to outside specialist

3.0 Drafting and Implementing an Education Plan

4.0 Inclusion 

5.0 Deployment of staff

6.0 Collaboration and communication

7.0 Resources

8.0 Transfer to post primary school or to another primary school

9.0 Record Keeping

10.0 Other related policies - e.g. Code of behaviour, Anti-bullying, Assessment…
Enrolment of children with identified special educational needs (Refer to enrolment policy) 

· What factors will a Board of Management (BoM) consider in coming to a decision re enrolment of a special needs pupil? 

(1) EPSEN Act 2004, Section 2 “A child with special educational needs shall be educated in an inclusive environment with children who do not have such needs unless the nature or degree of those needs of the child is such that to do so would be inconsistent with – 
a) The best interests of the child as determined in accordance with any assessment carried out under this Act, or

b) The effective provision of education for children with whom the child is to be educated”
(2) Education Act 1998: 15.-(2) d. A board shall…. publish… the policy of the school concerning admission to and participation in the school, including the policy of the school relating to…. the participation by students with disabilities or who have other special educational needs, and ensure that as regards that policy, principles of equality and the right of parents to send their children to a school of the parents' choice are respected ….

· Prior to the child’s enrolment, how will the school acquaint themselves with a child’s special needs and whether these are categorised as High Incidence or Low Incidence? e.g.
· Meeting between parents/principal/class teacher/special needs staff and SENO, as appropriate

· Obtaining copies/details of reports, assessments etc. from SENO, parents, …

· Contact with Special Educational Needs Organiser, NEPS Psychologist or other psychologist/speech therapist/ occupational therapist, referral from other Agency e.g. Brothers of Charity etc.

· How will a decision be reached whether the pupil should receive support at the level of Stage 1, Stage 2 or Stage 3 of the Staged Approach? (Circular 02/05)
· What steps might ensure a smooth transition to school for both the pupil and the school? e.g.
· Parental visits to school

· Pupil visits to school

· Staff visits to special schools/special units

· Making all school employees and pupils aware of the need for inclusion (EPSEN Act)

· Liaison with SENO to arrange for additional personnel, resources, training

· Establish a “Buddy” system to support pupils with special needs

· Other.

· If there are health and safety issues arising from the child’s mobility and care needs, can these be identified and strategies developed to address them? e.g. access, toilets, supervision, administration of medicine, intimate care, course for SNA e.g. lifting techniques 
2.0 Children with emerging special educational needs: The Staged Approach (See Circular 02/05 and Special Educational Needs, A Continuum of Support - Guidelines for Teachers, NEPS, 2007)
Stage 1: Procedures for the early identification, screening and addressing of the SEN of certain children. 
How might a teacher identify concerns re the academic, physical, social, behavioural or emotional development of a child? e.g. Teacher observation, parental observations, use of simple teacher designed checklists (reference: Common Sense Methods for Children with Special Needs, Westwood p. 22), Infant profiling, or screening measures etc.
· Are concerns documented? How? (See Appendix 3 for an example)
· List the agreed screening measures that are used in the school e.g. Belfield Infant Assessment Profile (BIAP), Middle Infant Screening Test (MIST), standardised tests, Drumcondra profiles etc. What aspects of literacy, numeracy, social and emotional development etc. are they used for?
· What information is sought from and communicated to parents at this stage? 
· Who can support class teachers at Stage 1? How is this facilitated?

· At what stage is a child moved onto Stage 2? Who is involved in this decision e.g. parents, principal, SEN teacher(s) as well as class teacher… (See Appendix 1 below)

· What will happen if concerns seem to warrant the provision of support at Stage 3 level?

Stage 2. Referral to Special Educational Support Teacher 
(DES Learning Support Guidelines p. 57 and Special Educational Needs, A Continuum of Support - Guidelines for Teachers, NEPS, 2007)
· List the factors to be considered in determining a child’s need for supplementary teaching. e.g. assessment results, teacher recommendation, parents’ concerns, availability of resources…

· Who seeks parental consent for further diagnostic testing by Learning Support and what type of consent is most appropriate (written, oral,…)?

· How can the sensitivities of parents be addressed?  - e.g. Early contact with parent to explain how learning support can address their child’s learning needs, a meeting or a standard letter? 

· How will the school respond to reluctance or refusal of a parent to consent to further testing?

· Is there a standard consent form in use in the school? Is there a section to indicate refusal of service? Are refusals recorded and kept on file?

· List the diagnostic tests in use in the school. Who administers and interprets them?

· How is supplementary teaching arranged? Can children with similar needs be grouped? Circular 02/05 p. 7. (See Appendix 2)

· Preparation of an Individual Profile Learning Plan (IPLP).

· Who has responsibility for preparation/co-ordination of a child’s IPLP? - Principal, SET, Classroom teacher, Parents, Pupils ( p. 68 L.S. Guidelines)

· How is their participation facilitated?

· Can learning plans be prepared for groups if appropriate?

· How many instructional terms for SET are there in the school year? What is the best time for instructional terms to start/end? Why? 

· When is pupil progress reviewed? On what basis? Who is involved in this? 

· List the procedure for reducing or discontinuing supplementary teaching? Is it necessary to record this? 

· How and when is a child moved to Stage 3? List the procedures.

Stage 3. Consultation or referral for assessment to outside specialist  (See Special Educational Needs A Continuum of Support - Guidelines for Teachers, NEPS, 2007)
· What are the procedures for involving parents in a decision to request an assessment by an outside specialist?

· What is the procedure for referring a pupil for assessment? (Referral to NEPS, private psychologist,  SENO,  paediatrician, speech and language therapist, audiologist, other)

· Who has responsibility for making the referral and liaison with the specialist? (Principal, SEN Teacher, Class Teacher, Post-holder, ...)

· What documentation needs to be collected and who will co-ordinate this?

· Where do assessments take place? How is the most appropriate setting for the assessment determined? (Comfortable place for child/appropriate environment, parental sensitivities) 

· In the event of limited availability of assessments through NEPS, how are decisions reached regarding priority? (e.g. eldest, 6th class, early intervention, degree of need, …) 
· If parents have had assessments carried out privately, what priority do the recommendations have in relation to assessments commissioned by the school? What implications are there for the school’s system of deployment of resources and how will these be reconciled?

3.0 
Drafting and implementing an Individual Education Plan (for pupils at Stage 3) see Chapters 
2 and 3, Guidelines on the Individual Education Plan Process, NCSE
· What are the purposes of an Individual Education Plan (IEP)? 

· What information should be included in an IEP? See page 29 of Guidelines on the Individual Education Plan Process, NCSE
· Learning strengths: based on teacher observation, parent observations, SNA observation, …

· Learning needs: based on psychological report, teacher input, parental input, pupil input, …

· Learning targets - See page 34 Guidelines on the Individual Education Plan Process, NCSE 

· Is there an agreed format in use throughout the school? What headings are included? (See Special Educational Needs A Continuum of Support – Resource Pack for Teachers, NEPS, 2007 and Appendix 4 below 

· What time span does an IEP cover?

· IEP Meetings 

· Who has responsibility for co-ordination of the IEP?

· Who participates in the preparation of education plans?  (Parents, teachers, SNAs, outside specialists, …)

· How is participation facilitated? See pages 24 – 25 of Guidelines on the Individual Education Plan Process, NCSE
· How can the pupil be included in the process?

· Who gets a copy of the plan?

· How is progress reviewed in relation to the targets that were set?

· When? How often?

· Who is involved in the review?

· If the education plan identifies resources over and above those normally available in a mainstream school setting, who will bring this to the attention of the SENO and/or the NCSE?

· Who is responsible for ongoing consultations with psychologists, SENO, others?

· What are the procedures for co-ordination of education plans from class to class, sharing relevant information between staff, school and parents etc?

4.0 
Inclusion

· What practical steps are in place to ensure that pupils with special educational needs are included as fully as possible in the life of the school and the classroom? Could some be listed? e.g. buddy system, SPHE classes, etc.

· Consider listing strategies to inculcate in students an awareness of the needs of persons with disabilities e.g. How can the SPHE Curriculum support inclusiveness?

· What strategies are used to re-integrate a child into mainstream from a special class within the school?

5. 0
Deployment of Staff

· How does the school ensure the most effective deployment of staff in meeting the overall SEN requirements of the school taking into account the experience/expertise of teachers, part-time teachers, newly qualified teachers, SNAs? (Circular 02/05 - p. 7, p. 23). 

· What role do SNAs play in supporting pupils with special needs in the school?  (Circular 07/02)

6.0
Collaboration and Communication

· What arrangements are in place/could be put in place to facilitate collaboration between those involved in the child’s education? (Principal, parents, class teacher, Special Education Teacher(s), SENO, psychologist, HSE personnel, Home School Community Liaison, …)

· Is it necessary to make specific arrangements for formal consultations...?
· How often are meetings arranged? 

· Is specific time set aside?

· What are the arrangements for supervision if a class teacher is involved?

7.0  Resources

· What resources are available in the school?  Is there an inventory of resources that all teachers can use? 

· Who is responsible for sourcing and acquiring additional resources?

· What procedures are in place for tracking, storing and maintaining these resources? Who has responsibility for this? 

· Who has access to resources? (SET, Class Teachers, …)  

· Are there issues around access to and use of resources among schools who share staff?

8.0
Transfer to post-primary

· What procedures would assist a smooth transition for pupils with special needs to post primary education? 

· Could a specific education plan be prepared to cover the transition period? What role does the SENO play?

· What information is transferred? How? To whom? When? What is the role of the SENO? Is parental consent sought when information is transferred? 

9.0
Record Keeping

· What records are maintained on children with SEN?

· Who has access to these records? (Class teacher, resource teacher, SENO, psychologist, inspector, parents, special needs assistant, health workers, etc.) Note: Bearing in mind the child’s entitlement to confidentiality, access might be on a need to know basis.

· Where are records stored? Does this allow for ease of access while still remaining secure? Where are records stored in the case of personnel shared among a cluster of schools? 

· For how long are records retained? Is this covered in the school’s policy on record keeping?

· How are records updated? Who has responsibility for contributing to a child’s file?  (Class teacher, resource teacher, special needs assistant, etc.)

· What records are made available to other agencies, including other schools when the pupil transfers? (Under Section 28 of the Education Welfare Act 2000, it is a requirement of the Board of Management that information concerning attendance and the child’s educational progress be communicated between schools). 

10.0
Other related policies

Some aspects of this policy may impact upon other policies in the school. For example,

· In what way can the Code of Behaviour/Anti Bullying Policy recognise special needs in the area of behavioural and emotional difficulties?

· Do the school’s curricular and organisational policies and plans take into account the needs of pupils with SEN? e.g. differentiation of content and methodologies in curriculum areas

Success Criteria

Identify some practical indicators of the success of the policy e.g.

· Inclusion of pupils with special needs into our school

· Progress of pupils with special needs in our school (assessments)

· Questionnaire issued to parents at the end of each year

· Feedback from teaching staff, special needs assistant, pupils, psychologists

· Inspector’s Report, etc. 

Roles and Responsibility

Name the people who have particular responsibilities for aspects of the policy. e.g. 

· Parents, DES, Psychologist, Teaching staff, etc. 
Implementation Date 

Decide upon a date from which this policy will apply and methods for monitoring its implementation.

Timetable for Review

At what stage will the operation of the new policy be reviewed and, if necessary, amended 

 Ratification & Communication

State when the BoM officially ratified the policy.

Make provision for the circulation of the ratified policy.

Appendix 1

	A Staged Approach to Meeting the Needs of Pupils with Special Educational Needs

	Observation
	Process
	Personnel Involved

	Stage 1

Class teacher/parent has concerns regarding a pupil’s academic, physical, social, behavioural or emotional development
	Class teacher administers appropriate screening measures. Class teacher devises a plan, which aims to meet pupil’s identified needs within the normal classroom setting. The success of this plan is regularly reviewed in consultation with parents.
	· Class teacher

· [image: image1.jpg]Parent

[image: image2.jpg]Additional Supports Available

· Home School Liaison

· Teacher

· NEPS Psychologist

	If concern remains after a number of reviews, the Special Education Support Team in the School may be consulted about the desirability of a move to Stage 2

	Stage 2

Child is referred to learning support teacher, with parental permission for further diagnostic testing. 


	If diagnostic testing indicates that supplementary teaching would be beneficial, this is arranged. Parent, class teacher and learning support teacher collaborate in devising, implementing and reviewing the pupil’s learning plan.
	· Class teacher

· Parent

· Learning Support Teacher

Additional Supports Available

· Home School Liaison 

· Teacher

· NEPS Psychologist

· Other Support Staff and Services available to school

	If significant concerns remain after a number of reviews, it may be necessary to implement Stage 3

	Stage 3

School formally requests a consultation, and, where appropriate, an assessment of need from a specialist outside the school.
	A learning plan is devised by personnel involved, which includes identification of any additional available resources that are considered necessary in order to implement the plan. Parents should be fully consulted throughout this process. This learning plan should be subject to regular reviews, leading to revisions of the learning plan and referral for specialist review as necessary. 

Any private practitioner engaged by a school at Stage 3 should have the relevant Department of Education and Science Circulars and guidance notes drawn to their attention.
	· Class teacher

· Parent

· Learning Support Teacher

· Resource Teacher (if available)

· Relevant Specialist

Additional Supports Available


· NEPS Psychologist

· Scheme for Commissioning Psychological Assessments

· Speech and Language Therapist

· Occupational Therapist

· Psychiatrist

· Audiologist

· Paediatrician


Planning in Individual Schools (from Circular 02/05)

In planning to meet the special educational needs of pupils, schools should plan in a manner consistent with the size of the school, the learning profile of the pupils with special educational needs, and the expertise of the school staff.

As stated in Circular 24/03, the over-riding principle is that resources should be deployed in individual schools in the manner that best meets the needs of the pupils with special educational needs in that school.  In addition to adherence to the principles set out in Section 4, the following factors should be considered in order to achieve this:

· Interventions with pupils should be delivered in a manner that best meets the needs identified, which may be through group or individual teaching.

· Intervention with pupils at stages II and III should include a classroom support plan to ensure that the pupils’ needs are met for the whole of the school day.

· The development of literacy and numeracy skills will be a major component of many interventions at stages II and III.  However, special educational needs in areas such as oral language, social interaction, behaviour and application to learning tasks may also need to be addressed.

Appendix 2

Outline of a possible approach to planning for the deployment of resources at individual school level

	Step 1
	Identify all the pupils in need of additional teaching support, both learning-support teaching and resource teaching and including pupils who have special educational needs arising from high-incidence and low-incidence disabilities.

	
	

	Step 2
	Identify the level of intervention required on the basis of the pupils’ learning needs. (Stage II or Stage III). It is up to the school to decide whether one-to-one or group teaching, or a mixture of both, is the best type of support for each individual pupil, depending on the nature of their needs.

	
	

	Step 3
	Identify the members of the teaching staff who will be allocated to the identified pupils (all teachers who are appointed on foot of the general allocation model, allocations of additional teacher hours for the support of pupils with special educational needs arising from low-incidence disabilities, and any other allocation to the school).

	
	

	Step 4
	Allocate the identified staff members to the pupils, taking account of:

· the learning programme needs of individual pupils and groups of pupils, including whether it is short-term focused intervention or long-term, continuing support,

· the time available to all pupils and the proportion of time needed by individual pupils and groups of pupils, based on identified needs,

· the expertise and interest of the teachers, and

· practical and logistical considerations, including increasing chances for LS/RTs and RTs to liaise with mainstream class teachers, availability of staff at times of greatest need, etc

	
	

	Step 5
	Cross-reference the programme needs of pupils with learning needs at stages II and III, and consider common needs that can be met by grouping to ensure effective and efficient teaching and learning approaches. Agree on which teacher or teachers will cater for these groups.


	Step 6
	· Establish a tracking and recording system to ensure that a record is maintained of all pupils who are receiving additional teaching support and of their progress in response to the established interventions.

· Learning-support/resource teachers and resource teachers should regularly and actively monitor the progress of the pupils who receive support under the general allocation model and those who have special educational needs arising from low-incidence disabilities, in consultation with parents, class teachers, and relevant professionals.  This is particularly important in cases where support for a pupil has been increased, reduced or discontinued.


Pupils in need of additional support and stage of intervention

	
	Pupils with learning needs at stage II

(literacy and numeracy needs)
	Pupils with learning needs at stage II

(other special educational needs)
	Pupils with learning needs at stage III

(pupils with high incidence disabilities)
	Pupils with learning needs at stage III

(pupils with low incidence disabilities)

	Junior Infants
	
	
	
	

	Senior Infants
	
	
	
	

	First Class
	
	
	
	

	Second Class
	
	
	
	

	Third Class
	
	
	
	

	Fourth Class
	
	
	
	

	Fifth Class
	
	
	
	

	Sixth Class
	
	
	
	


Example: Pupils in need of additional support and stage of intervention

	
	Pupils with learning needs at stage II

(literacy and numeracy needs)
	Pupils with learning needs at stage II

(other special educational needs)
	Pupils with learning needs at stage III

(pupils with high incidence disabilities)
	Pupils with learning needs at stage III

(pupils with low incidence disabilities)

	Junior Infants
	None yet identified
	None yet identified
	None yet identified
	None yet identified

	Senior Infants
	
	1 pupil (Bartak) with mild emotional and behavioural difficulties
	
	1 pupil (Kevin) with emotional and behavioural disturbance

	First Class
	3 pupils for literacy support


	
	1 pupil (Michael) with borderline mild GLD and behavioural difficulties
	

	Second Class
	5 pupils for literacy support and 2 for maths support
	
	
	

	Third Class
	3 pupils for literacy support
	
	
	1 pupil (Kyle) with autistic spectrum disorder

	Fourth Class
	3 pupils for literacy support and 2 for maths support
	1 pupil (Ajith) with mild emotional and behavioural difficulties
	
	1 pupil (Joshua) with hearing impairment

	Fifth Class
	1 pupil for literacy support and 2 pupils for maths support
	
	1 pupil (Jack) with mild GLD
	

	Sixth Class
	3 pupils for literacy support


	
	1 pupil (Eoin) with severe reading difficulties
	


Stage One: Intervention Record

	Date
	Concern identified/by whom?
	Action to be taken/by whom?
	Outcome

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Appendix 4

Profile of Pupil with Special Educational Needs - Mainstream Setting

	Pupil’s Name:

Address:

Date of birth:

Parents’ names:

Contact Tel. No:

Provision for SEN

Date commenced:

Date/s of review:


	School:

Sch. Tel. No:

Support Team 

Principal:

Class Teacher:

Special Ed. Teacher:

SNA:

Psychologist:

Other:



	Formal Assessment

	Screening 


	Date 
	Result 
	Date 
	Result 

	Diagnostic 


	
	
	
	

	Other 


	
	
	
	

	General Info (interests, attendance, physical health, co-ordination)



	Social Skills

Self-esteem (identity, belonging etc)

Interaction with peers (body language, play, structured activities) 

Interaction with staff (body language, asking questions, dependence level)

Behaviour  (response to rewards, adapting to different settings/ groupings)

   
	Language skills

Oral language (verbal, non-verbal, social functions, description...)

Comprehension recall, assimilate, retell, deduce, infer..)

Phonological awareness (rhythm, phoneme, morpheme, onset, rime..)

Reading fluency

Penmanship

Writing (functional, creative)

	Mathematical skills 

Number: operations, estimation, problem-solving

Measures: estimation, instruments of…


	ICT skills (mouse control, keyboard, word processing, software use)


	Strengths 



	Needs 



	Priority Learning Needs


	Notes: Observations during implementation of IEP


	Individual Education Plan

	Name of pupil:

DOB:
	Class teacher:

Special Ed teacher:

SNA:

Parent/s:
	Provision commenced:

Provision review:

	Collaboration: Class teacher and SET


	Parent/ Guardian Input
	Pupil Input 
	Therapist/Other



	Priority need/s (could be on literacy, numeracy, social, behavioural, motor skills etc.)

· X

· Y

· Z



	Learning target (from Priority X)


	Target to be reached by: (day/month/year)  

	Strategies (state who has responsibility for each)


	Resources 
	Notes on progress


	Evaluation 



	


	Learning Target (from Priority Y)


	Target to be reached by: (day/month/year)

 

	Strategies (state who has responsibility for each)


	Resources 
	Notes on progress


	Evaluation 



	
	

	Learning Target (from Priority Z)


	Target to be reached by: (day/month/year)

 

	Strategies (state who has responsibility for each)


	Resources 
	Notes on progress


	Evaluation 




Reference Section 

· Circulars 77/07, 02/05, 01/05, 13/04, 09/04, 24/03, 08/03, 07/02, 12/96 

· Guidelines on the Individual Education Plan Process, NCSE, 2006 www.ncse.ie 

· Special Educational Needs – A Continuum of Support, Guidelines for Teachers, NEPS, 2007

· Special Educational Needs – A Continuum of Support, Resource Pack for Teachers, NEPS, 2007

· Information for Parents: Working together to make a difference. The National Educational Psychological Service, Frederick Court, 24-27 North Frederick Street, Dublin 1

· Learning - Support Guidelines: 2000, Government Publications. 

· Exceptionally Able Students: Draft Guidelines for Teachers, NCCA, 2007

· Management Board Members Handbook Revised Edition 2007, CPSMA

· Westwood, P (1993) Common Sense Methods for Children with Special Needs, Third Edition. Peter. Routledge/Falmer

· Carey, David J (2005) The Essential Guide to Special Education in Ireland
Primary ABC

· King, Fiona (2006) Special Education in Irish Classrooms – A Practical Guide. Primary ABC

· InTouch, June 2007. p25  Health and Education to interact (EPSEN Act 2004 and Disability Act 2005)

· InTouch, March 2007, Implementation of EPSEN Act ‘04  - the NCSE Plan  p20-23

· InTouch, Nov. 2006 Autistic Spectrum Disorders (ASD) An Evaluation of Provision p26: Teaching children with ASD p. 30

Contact with Parents: _________________ _______________________________ ____________________________________________________________________________________
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