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The twenty-first century promises to be a new age of migration. Intensifying international migration pressures present many societies with major policy dilemmas. Most countries of the world are becoming more multicultural, multi-ethnic, multi-religious and multi-lingual … Let us build upon shared moral values and see in diversity, not a threat, but rather enrichment.  Our daughters and sons deserve nothing less.
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Introduction: What is Intercultural Education?

Intercultural Education has the following underlying principles: 

· It is an Education for all children irrespective of the ethnicity of the school population, and is crucial in preparing our children to live in an increasingly diverse Ireland and world
· It is an Education that values and celebrates diversity and promotes equality irrespective of class, gender, ethnicity, religion, language, lifestyle and culture

· It “expresses a belief that we all become personally enriched by coming into contact with and experiencing other cultures and that people of different cultures can and should be able to engage with each other and learn from each other”

· It is a commitment that permeates the life of the school and should be reflected in organisational, curricular and pedagogical strategies and in assessment procedures.

“We cannot simply teach intercultural education, we must apply it to ourselves and the institutions we work and live in." 

Intercultural Education seeks to:

· Ensure equality of respect for all children and their families, for the teaching and support staff, and the management of the school
· Ensure equality of access to a quality education for all children 

· Ensure equality of participation and an entitlement for all children to access all areas of the curriculum
· Ensure equality of outcomes, that is, an education that will enable all children to reach their potential in all areas of their development. This has implications (a) for children’s first (home) language and learning through English as an additional language, (b) curriculum content and (c) the use of appropriate assessment criteria.

1. Challenges encountered by schools

“The reality of everyday day school and classroom life in a culturally and religiously diverse society is, for most teachers … challenging, often demoralising and frequently a source of concern”.

The reasons for these concerns and anxieties are due to the limited initial teacher education and in-career development in the area of Intercultural Education and in teaching children who are learning through an additional language. Research indicates that teachers are “working on an ad hoc basis, attempting to generate appropriate responses”. 
  The following challenges are experienced by teachers:

· Ensuring access to the full curriculum for children learning through an additional language

· Supporting children’s first/home language and culture
· Teaching and affirming children from diverse religious backgrounds

· Combating racism in the school, community and society

· Implementing intercultural dimensions in the curriculum

· Setting appropriate homework for children learning through an additional language

· Implementing appropriate assessment procedures for children learning through an additional language

· Acquiring the knowledge and understanding of the diversity of cultural codes and practices within the school community

· Communicating with parents whose first language is other than English.
· Identifying learning difficulties for children whose language is not yet proficient

· Accessing information regarding the child’s prior learning, for example, whether or not the child is literate in their first language

2. Building the Intercultural School

2.1 School Atmosphere and Climate
The Physical Environment:

The creation of a welcoming and warm environment where all children feel welcomed, respected, included and valued is crucial.  This can be achieved through:

· Welcoming posters that reflect the ethnic and multilingual diversity of the school

· Displays, photographs and signs in the first languages of the school population as well as in English/Gaeilge

· The provision of classroom resources, dual language books and materials that reflect the diversity within the school.

The Interpersonal Environment:

The quality of the relationships and the reciprocity of relationships are critical in building intercultural communication within the school.  All children need to:

· Experience acceptance, understanding and sensitivity from the adults in the school environment through the acknowledgement of their unique beings and acceptance of their feelings

· Be enabled to understand, to accept, respect and celebrate differences

· Be supported in developing the skills and dispositions that promote intercultural competences and communication

· Be protected from racist and discriminatory practices.
· Be affirmed through the respect shown for first languages and cultures

2.2 School Policies and Procedures

Present school policies need to be examined to ensure that there is an intercultural dimension to all policies. This is particularly relevant in the area of the following policies:

· The Code of Behaviour where it is necessary to address racism and to draw up an anti-racism charter if the school is serious about ensuring equality of respect 

· The School Ethos Statement

· The School Enrolment policy 

· The School Assessment policy 

· The Parent Partnership policy.

In addition, a policy relating to English as an Additional Language should also be considered to address the challenge of enabling children who are learning through English as an additional language to access the whole curriculum.  This could form part of the overall Language policy of the school. This is imperative to ensure equality of participation in all areas of the curriculum for children who are learning through an additional language. This policy should also include a policy on children’s first/home language

2.3 Curriculum

In delivering and implementing the Intercultural Curriculum we are concerned with knowledge, the development of understanding and the nurturing and promotion of dispositions and skills. These include dispositions and skills such as the development of empathy, moral reasoning, peaceful conflict resolution skills, understanding and respect for difference, the ability to recognise bias and discrimination, the ability to make a difference and the activation of values such as respect, equality and justice.

Intercultural Education should be viewed “neither as a separate subject, to be slotted 

into the existing timetable, nor as a completely new method of teaching but as an extension, a development, a deepening of all the excellent teaching and learning that is going on in many schools”

The National Primary School Curriculum lends itself very well to this integration and embedding of the aims of Intercultural Education.  The Intercultural Education Guidelines published in 2005 by the NCCA provides exemplars for integration as well as other guidelines for supporting the development of Intercultural Education.  Other resources which support work in this area are:

· The National Guidelines for Travellers 

· The Educate Together Ethical curriculum particularly in the area of Human Rights and Belief systems
· Amnesty International Human Rights Programme for Primary Schools.

Haran et all and others have identified the rationale for developing an intercultural dimension to the curriculum.  These are:

· To contribute to the development of a fair, just, tolerant and equitable society in which the rights and dignity of all individuals are recognised and realised
· To nurture each child’s construction of a knowledgeable, confident self concept and group identity

· To promote each child’s comfortable emphatic interaction with people from diverse background

· To promote each child’s critical thinking about bias
· To cultivate each child’s ability to stand up for her/himself and for others in the face of bias and discrimination

3. Facilitating Planning in an Intercultural School

3.1 School Context

Gather information on the number of children and the social, ethnic and cultural context of the school in order to construct a pupil profile of the school. This profile should include the native Irish community including the traveller community and the new migrant communities (economic migrants, asylum seekers/refugee families). (See Appendix 1 for terminology).

3.2 The Language Context


Gather information on:

· How many children are learning through English as an additional language?

· How much training (if any) the class teachers have had in teaching children who are learning through an additional language?

· How many (if any) language support teachers are in the school?
· How are teachers supporting the bilingual children to access the full curriculum?
· How language support is provided?  In-class, withdrawal or a combination of both? Are children taught individually or in small groups?

· How does the language support teacher support the class teacher in ensuring that all children have access to the whole curriculum?

· How are language support teachers ensuring that the children with EAL are given the opportunity to become proficient in all four skills of listening, speaking, reading and writing?

· How and when is language assessment administered?

· How are parents informed regarding the results?

· Are children with EAL expected to do standardised tests? If not, how and when are the parents consulted?

· Who retains the records and results of language assessments?

· Who is involved in the planning process for language programmes?

· Is there a common theme between the language programme template and the template being used by other support teachers in the school?

3.3 Inclusion Challenges

· Has the school experienced challenges in the social inclusion of children from minority ethnic groups?

· Has the school experienced challenges in ensuring that minority ethnic children are being included in the mainstream curriculum both formal and informal (hidden)?

· Has the school experienced challenges in including children from the traveller community and from the migrant minority ethnic groups?

· Has the school experienced challenges in communicating with parents whose first language is not English? How does the school support the home language of the pupils? How has the school addressed these challenges?

· Has any specific time been given to discussing Intercultural Education e.g. at staff meetings?
· Are resource such as Up and Away, Toolkit for Diversity, Assessment Kit being used ( Refer to Appendix 2 for list of other resources)
3.4 Arrangements and Preparation for the Planning Day

· Gather information on why the school wishes to address Intercultural Education. It is important to know if it is ‘crisis management’ to increasing diversity within the school or is it in order to review progress and to enable forward planning for good practice in this area. Refer to Appendix 3 for checklists.
· Consider the possible formats for planning in this area, for example, the selection of a number of planning opportunities during the school year on which to carry out a whole school review on the area of Intercultural Education or to highlight a number of current challenges and plan around these on a planning day.

· Refer to the Intercultural Policy Prompts and Template on www.ppds.ie
· Decide the format the staff wish to take on the planning day

· Recap on the needs of the staff for the day

· Consider work that should be done prior to the planning day, for example, reading the Intercultural Education in the Primary School Guidelines, and the IILT and DES resources. (Individual teachers might take a section each of the above resources and give feedback on the planning day). It would also be important that a review of different aspects of school life be completed by the school before the planning day. (See Appendix 4).

· Ask teachers to complete the questionnaire prepared by the school based on discussion and the needs of the staff before the planning day (See Appendix 5).

· Consider making the school plan available on the planning day to support the review of specific areas in relation to the inclusion of intercultural dimensions

· Discuss who will attend the planning day.   Would it be beneficial to have members of the majority population and the ethnic minority community present?  Would it help progress work in this area to have members of the Parents’ Association present?  Would it be more beneficial to involve other partners at a later stage?

· Draft a rough timetable of the day to assess realistic objectives for the day.  

4. The Whole School Planning Day

4.1. Preparation for the Planning Day

The participants should: 

· Read themselves into the area of Intercultural Education and should be familiar with Intercultural Guidelines, NCCA, 2005 and other reading material on Intercultural Education (See Appendix 6 for book reviews)

· Consider drafting  a questionnaire for completion by the staff prior to the planning day (See Appendix 5)

· Check during the week/s leading up to  the  planning day that teachers are in agreement on the  preparation to be done for the planning day

· Consider starting the planning day with an activity to ensure the participants understand the concept of ‘otherness’ and also to ensure a positive climate for the planning day (See Appendix 7).  For activities that might help to establish a shared approach to the planning day consult the Amnesty International Programme for Primary Schools or the Intercultural Guidelines.
4.2 Building a Policy on Intercultural Education: Planning Stages

Step 1: Introduction
Explore the concept of Intercultural Education and its underlying principles and characteristics using an activity to engage the participants and to explore the underlying principles of Intercultural Education. What is meant by Intercultural Education? Why do we need to work on this area now?

Step 2: School Review 

There are a number of choices available on conducting the school review. These are:

·  Preparing an individual review with the facilitator prior to the planning day (See Appendix 5)
·  Carrying  out a review on specific areas of school life on the planning day (See Appendix 4) 

·  Carrying out an extensive full school review (Refer to relevant prompts on www.ppds.ie).

Step 3: Prioritise Organisational Areas 

Identify organisational areas of school life that may need to be given priority in the review in the light of integrating an intercultural dimension into school policies and practices. 

Stage 4: Prioritise Curriculum Areas  

Identify areas of the curriculum that may need to be reviewed in the light of an intercultural dimension and have the documents relating to these areas available for the review. 

The staff will need to decide if they will break into groups to discuss prioritised areas and begin recording policy, or if the staff will function as one group, discussing and recording everything together. A large staff could work in groups on different areas simultaneously and provide feed back on the areas they are reviewing to whole staff.  A small staff could work as one group on reviewing each area.  It is important to emphasise that if the school review is done as part of a planning day, steps 3 and 4 will probably not be finished and will need addressing by the staff at other planning occasions.  
4.3 Timetable for Planning Day (Organisational Focus)

	TIME
	ACTIVITY
	METHODOLOGY

	09.30-09.45
	Expectations for the day

Review of school planning activities in this particular school to date 


	Record on flipchart

Staff discussion, note key points on flip-chart

	09.45-10.30
	Rationale

(i) What is meant by Intercultural Education?

(ii) Why do we need to work on this area now?

(iii) Content of Intercultural Policy-Suggestions

(iv) What are the implications for existing School Plan/Policies?

 (v) Advantages of a School Policy on 

       Intercultural Education

Prioritise areas arising from (iii), (iv).


	Discussion: 

Have these key questions on flip-chart, brain storm around the questions and take note of key factors arising



	10.30-11.00
	Group work on prioritised areas

Staff to decide if they will break into groups to discuss prioritised areas and begin recording the policy, or if the staff will function as one group, discussing and recording everything together.  


	Appoint a chairperson, recorder and person to feedback in each group.

	11.00-11.10
	Break


	

	11.15-12.30
	Continue …


	

	12.30-13.00
	Lunch


	

	13.00-14.15
	Feedback from each group
	Appointed person to give feedback.
Feedback and ensuing discussion may need to be guided

	14.15-14.45
	Action Plan

Long-term plan framework to fill out with remaining aspects of policy to be addressed


	Flipchart

	14.45-15.10
	Wrap up of day, revision of expectations, ensure that work achieved is referred to and acknowledged, and confirm that all staff know what will happen next in terms of planning 

	


4.4 Timetable for Planning Day (Curricular Focus)

	TIME
	ACTIVITY
	METHODOLOGY

	09.30-09.45
	Expectations for the day

Review of school planning activities in this particular school to date 


	Record on flipchart

Staff discussion, note key points on flip-chart

	09.45-10.30
	Rationale

(i) What is meant by Intercultural Education?

(ii) Why do we need to work on this area now?

(iii) Content of Intercultural Curricular Policy-Suggestions

(iv) What are the implications for existing Curricular Plan/Policies? 
 (v) Advantages of a Intercultural aspect to curriculum  

Prioritise areas arising from (iii), (iv).


	Discussion: 

Have these key questions on flip-chart, brain storm around the questions and take note of key factors arising



	10.30-11.00
	Group work on prioritised areas

Staff to decide if they will break into groups to discuss prioritised areas and begin recording the policy, or if the staff will function as one group, discussing and recording everything together.  


	Appoint a chairperson, recorder and person to feedback in each group.

	11.00-11.10
	Break


	

	11.15-12.30
	Continue…

 
	

	12.30-13.00
	Lunch


	

	13.00-14.15
	Feedback from each group
	Appointed person to give feedback

Feedback and ensuing discussion may need to be guided.

	14.15-14.45
	Action Plan

Long-term plan framework to fill out with remaining aspects of policy to be addressed


	Flipchart

	14.45-15.10
	Wrap up of day, revision of expectations, ensure that work achieved is referred to and acknowledged, and confirm that all staff know what will happen next in terms of planning.


	


4.5 Possible Organisational Areas affected by Intercultural Policy:

· Enrolment

· Induction (of new staff members or pupils)

· Code of Behaviour /Anti-Bullying

· Home/School Links

· Parental Involvement

· Communication

· Welcoming environment (see Appendix 11)
· Differentiation
· Homework

· Attendance

· Information Booklet

· Resources

· Staff Development

· Special Needs

· Vision Statement/School Ethos

· Assessment

· Assembly

· Uniform
· Book schemes (see pp. 46-47 Intercultural Education in the Primary School Guidelines for schools, NCCA, 2005)

4.6 Curricular Areas affected by Intercultural Policy:

· Gaeilge

· English

· Maths

· History

· Geography

· Science

· SPHE

· Music

· Art

· PE

· Drama
· Religious Education
5. Language Support Teacher 

Prompts for Review of Current Practice

· What is the procedure for referring a child to the language support teacher?  Are parents informed?  How? 
· Is written consent sought for language support?

· How are their language needs assessed?  Who assesses these needs?

· What is the role and function of the language support teacher?

· How is language support programmes devised for these pupils?  Is it done in conjunction with the class teacher?  How?  When?

· How are these EAL programmes implemented? (through withdrawal or working alongside the class teacher)  Is this the best method for our new children?  Why?  Is it done on an individual basis or in group work?  Why? 

· What resources are used by the Language Support teacher for teaching/devising programmes of work?  Do they reflect an intercultural theme or are they largely ethnocentric?  Are they age and interest appropriate?

· Is homework given?  Why?  How much?  When?  What type of homework?   

· How often does the teacher meet with classroom teachers to discuss progress, Individual Education Plans and challenges to success, etc.?

· Does the language support teacher understand and acknowledge the importance of the first language of the pupil in enabling their ability to transfer to an additional language?  How? 

· Does the language support teacher acknowledge, respect and include the culture of the pupil?  How?  

· How is the teaching space for the teaching and learning of the language of instruction made suitable for the new children attending classes there?  Does the language support teacher facilitate project work, displays and craftwork which reflect the diversity in culture and language in the school community?  If so, how is this done?  Why is it important?  Who can support the teacher in such activities?  Where are they displayed? 

· How does the language support teacher communicate with parents?  What supports are needed and are available?  Is help sought from the embassies in question?  Is parental participation encouraged?  How?  What are the greatest challenges to ensuring successful outcomes?  

· Other

(See Appendix 9 for ideas on the teaching of English as an additional language)

6. Appendices

1. Glossary

Anti-racist Education

Anti –racist education is concerned with equality and justice. It seeks to identify racism in society and to equip children/students with the skills, dispositions and values to combat this racism through a broad political education programme which is incorporated in all areas of the curriculum.

Asylum Seeker 
An asylum seeker is a person who leaves their own country for their safety, for political reasons or because of war and who seeks protection and recognition as a convention refugee in another country under the Geneva Convention.

Economic Migrant 

Economic migrant is a person who leaves his or her country voluntarily to seek work in another country.

Ethnic group 

A group of people who identify with one another, or are so identified by others, on the basis of a boundary that distinguishes them from other groups. This boundary may take any of a number of forms-racial, cultural, linguistic, religious.... Because of this boundary, members of an ethnic group are often presumed to be culturally and biologically similar, although this is not in fact necessarily the case. (http://en.wikipedia.org/wiki/)

Ethnocentric

Evaluating other races and cultures by criteria specific to one, own culture

Intercultural Education

Intercultural Education is an education that respects celebrates and recognises the normality of diversity in all aspects of human life, promotes equality and human rights, challenges unfair discrimination and provides the values upon which equality is built.  It celebrates cultural diversity; and promotes interaction and communication between different cultural groups.  

International Children/Students

A term used by some schools and organisations to refer to children from migrant ethnic minority groups. The term is considered to be interculturally more sensitive than other terms such as ‘non national’ or ‘foreign national.

Migrant

Migrant is a generic term which includes all people who live outside their country of origin.   Migrants can be classified in three groups:

· Voluntary migrants are people who move from the home country to another country in search of labour, a better life or to re-unite family.  There are approx. 80-97 million worldwide.

· Economic migrants: Migrant workers who fall into one of two categories: 

a) EU workers who work in this country according to their EU treaty rights

b) Non-EU workers who have come to this country and have obtained a work permit.

· Forced Migrants (Refugees) are people who move from the home country to another country due to persecution, war or catastrophe. There are approx. 25 million worldwide.  

Minority

A group within a country who differs in culture, language, religion, ethnicity or national origin from the majority population

Multicultural Education 

Multicultural denotes the co-existence of many cultures in a society. Multicultural Education is concerned with a philosophy of education that acknowledges respects and celebrates diversity and promotes equality of opportunity for all groups in society. Critical Multicultural Education is a philosophy which synthesises the approaches of multicultural education with the approaches of anti–racism education.

National Minority

A national Minority is a minority within a particular country or nation which has a long history in the country, for example the traveller community in Ireland.

Non-national
A non-national is a person who is not a citizen of the country in which they are residing in on a short or long term basis.

Refugee
A refugee is an asylum seeker who has been granted refugee status under the 1951 Convention relating to the Status of Refugees due “to a well founded fear of being persecuted for reasons of race, religion, nationality, membership of a particular social group or political opinion, is outside the country of nationality and is unable, or owing to such fear, is unwilling to avail of the protection of that country’ (Geneva Convention)

· Convention Refugee: a person who fulfils the requirements of the Geneva Convention and the Refugee Act of a country (Refugee Act, 1996 in Ireland).  

· Programme Refugee: A person who has been invited to come to Ireland by the Irish Government under UN programmes.  In Ireland most of them have come from Hungary, Chile, Vietnam, Bosnia and Kosovo. 

· Leave to Remain: Where a person is granted permission to stay in the host country even though they do not meet the full requirements for Refugee Status.  This is at the discretion of the minister for Justice.  They remain in the country for humanitarian reasons.  
Xenophobia

Prejudice and/or discrimination directed at people viewed as ‘outsiders’ or ‘foreigners.’

2. Resources from Integrate Ireland Language and Training (IILT)
Integrate Ireland (IILT) has closed.  The NCCA website is now hosting all Integrate Ireland Language and Training (IILT) Primary publications for Language Support Teachers. 
The following materials are now available of the NCCA website (www.ncca.ie – Inclusion – English as an Additional language – IILT Materials)
· Primary Schools Assessment Kit (2007)

· Together towards Inclusion: Toolkit for Diversity in the Primary School 
· Up and Away: a resource book for English language support in primary schools 
· My First English Book (2005, rev. 2006) 
· English language proficiency benchmarks for non-English-speaking children at primary level

· European Language Portfolio – Primary

· Using the European Language Portfolio in English language support – Teacher’s guide

· Integrating non-English speaking students - a Handbook for Primary Schools 

· Learning English as a Second Language – Acquisition and Instruction

· Initial Interview Assessment

· Mainstream class observation of language support pupil

· Checklist for observing progress in ESL learners during the non-verbal (silent) period

· English language proficiency profile

· Activities for very young learners

· Teaching the productive skills – writing and speaking

· Creating an intercultural environment –Experiences and ideas provided by teachers working in schools throughout Ireland

· Parent-Teacher meeting report form

3. Classroom Review Checklist

	Use this exercise to review current practice of your own classroom.

This review can form the basis of a classroom action plan

For each question place a tick in the appropriate box. The more positive answers recorded the more intercultural the classroom context. Negative answers identify opportunities for further development. Use them to make a list of what you need to do. Try to set achievable deadlines for addressing these issues



	
	Yes
	To Some Extent
	Not Yet

	Physical Environment
	Do the pictures, language, notices and other elements in the classroom environment reflect in a current and accurate way the diverse cultures and ethnic groups of Ireland and of the school?
	
	
	

	School Environment
	Are routines in place for welcoming new children, for assisting them in becoming part of the class?
	
	
	

	
	Are there strategies in place to ensure that their culture is affirmed and for ensuring that their capabilities and needs are recognised?
	
	
	

	
	Are classroom routines made explicit to all children?
	
	
	

	
	Do children engage in cooperative learning activities which enable them to recognise and benefit from each other’s strengths?
	
	
	

	
	Are members of minority ethnic groups affirmed in a positive sense of their identity?
	
	
	

	
	Have strategies for dealing with discriminatory behaviour been considered and put in place?
	
	
	

	
	Has consideration been given to ensuring appropriate language and behaviour in the interaction between teachers and children?
	
	
	

	
	Is a supportive environment created for second language learners?
	
	
	

	Choosing Resources
	Is there a method for vetting the appropriateness of images and messages contained in school texts and other resources?


	
	
	


Social Environment Review Checklist

	For each question place a tick in the appropriate box.

The more positive answers recorded the more intercultural the classroom context. 
Negative answers identify opportunities for further development. Use them to make a list of what you need to do.

Try to set achievable deadlines for addressing these issues.



	
	Yes
	To Some Extent
	Not Yet

	Physical Environment
	Are there diverse cultures and ethnic groups of Ireland and of the school represented in pictures/posters?

Does our art work reflect the cultural profile of the school?


	
	
	

	
	Are there multilingual signs in the school’s physical environment?
	
	
	

	Social environment
	Are routines in place for welcoming new children?


	
	
	

	
	Do we have a starter pack for new children?


	
	
	

	
	Do we have strategies for assisting them in becoming part of the school and for assuring that their culture is affirmed in the environment?
	
	
	

	
	Are children who are already bilingual given training to act as assistants to new children?
	
	
	

	
	Are there procedures in place for ensuring that the capabilities and needs of new children are recognised?
	
	
	

	
	Are school routines and expectations made explicit in a way that can be understood by all children?
	
	
	

	
	Are procedures in place for dealing with racist incidents?
	
	
	

	
	Is there a variety of extra curricular activities to choose from?
	
	
	

	
	Are special events planned to be as inclusive as possible of all cultures in the school?
	
	
	

	
	Is there recognition given to important festivals and special days of all the cultures in the school?
	
	
	

	
	Are members of minority ethnic groups affirmed in a positive sense of their identity? 
	
	
	

	
	Is the school complying with the relevant legislation in this area?


	
	
	

	Choosing Resources
	 Is there a method for vetting the appropriateness of images and messages contained in school texts and other resources?
	
	
	


Mission and Vision Review

For each question place a tick in the appropriate box.

The more positive the answers recorded the more intercultural the classroom context. Negative answers identify opportunities for further development. Use them to make a list of what you need to do.

Try to set achievable deadlines for addressing these issues

	
	Yes
	To Some Extent
	Not Yet

	School Mission or Vision
	Does the school mission or vision include a focus on helping each child towards achieving his /her full potential?


	
	
	

	
	Does it reflect the principles of equality and diversity?


	
	
	

	
	Does it promote a positive self concept for each child?


	
	
	

	Current Practice
	Do all aspects of the school plan have an intercultural perspective?


	
	
	

	
	Are school organisational and administrative procedures fair and balanced?


	
	
	

	
	Is the language of the school inclusive of all cultures?


	
	
	

	
	Is the school environment both physical and social, inclusive of all cultures?


	
	
	

	
	Is the school complying with all relevant legislation in the area?


	
	
	

	Other issues to consider
	· How have our practices changed in light of cultural diversity in recent years?

· What intercultural challenges is staff most concerned with at the moment?

· Who should be involved in drawing up a plan for intercultural school?

· What aspects of school policy and practice need to be addressed?




4. Sample Questionnaire

A sample questionnaire that may be completed prior to Planning Day, by those participating on the day, is included below. Note that this example is from a specific school and is provided by way of illustration only.

Agenda for Planning Day 

The following are the challenges and discussion points for the planning day that arose from our meeting last week.  

	
	Discussion

	Oral language
	· We need to know the materials that are most useful for our situation.

· We need a structured approach to vocabulary development

· Guidelines for what a child should be able to say at a particular stage 

· How can we develop listening skills?

· How can we encourage the child learning through English as an additional language to participate orally in class?



	Reading
	· What is the best way to teach the child reading who is learning through English as an additional language? 

· Approach to shared reading… how relevant is this for parents of children from ethnic minorities?

· What assessments can be used?



	Timetabling
	· Should we timetable according to needs or according to age?  

· Children should not be out on an individual basis



	Supporting Parents 
	· How can we encourage parents into the school?

· How can we inform parents of their child’s progress at upcoming parent-teacher meetings? 

· How can we promote attendance among the ethnic minority communities in the school?

· How do we deal with challenges around ‘child-rearing’ that arise within the school when parents are dealing with their own child? 



	Social Development
	· How can we promote greater participation of newly arrived children from minority ethnic groups in playground games?


Preparation for Planning Day 

Sample Questionnaire 

As you can see from the agenda there are many challenges to be dealt with on the planning day.  It will speed up the process if teachers come to the day with some preparation done.  As there is quite a bit of work in this it would be better if you could do it gradually between now and …

1. What oral language scheme do you use?  _______________________________________________________________
	Advantages of this scheme 
	Disadvantages of this scheme

	
	

	
	

	
	

	
	


2. Would you be prepared to try out a different scheme to aid a whole school approach? _______________________________________________________________
3. How do you teach new vocabulary to the children with EAL?  ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
4. How much time is given to discrete time with new children from ethnic minorities per day? _______________________________________________________________
5. Do you use any particular listening skills scheme? _______________________

6. How do you promote listening skills (discretely or informally throughout the school day)? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
7. Have you specific strategies that work for promoting participation of children learning through English as an additional language in oral work? ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8. What strategies do you use for children with poor vocabulary development who wish to participate in oral work? ______________________________________________________________________________________________________________________________

9. Do you do individual reading with the child who is learning through an additional language?  How do you manage this?  ______________________________________________________________________________________________________________________________

10. What materials are useful for the teaching of reading? Parallel schemes/ regular reading scheme? ______________________________________________________________________________________________________________________________
11. What is your experience of shared reading among the parents of children from ethnic minority communities? ______________________________________________________________________________________________________________________________

12. Do you use standardised tests for your children learning through an additional language?  Why/Why not? _____________________________________________________________________________________________________________________________________________________________________________________________
13. What specific discrete sessions would your children benefit from using the language support teacher for withdrawal? _____________________________________________________________________________________________________________________________________________________________________________________________

14. Could you suggest opportunities for the language support teacher to work alongside you in the classroom? _____________________________________________________________________________________________________________________________________________________________________________________________
15. What strategies have you found useful in giving information to parents of children from ethnic minority communities?  _____________________________________________________________________________________________________________________________________________________________________________________________
16. What strategies have you used in class/in particular in PE to encourage participation between all children? _____________________________________________________________________________________________________________________________________________________________________________________________
The school may consider having one of the participants prepare a brief input on some of the following topics for the planning day. 
· Whole-school Guidelines

· Classroom Guidelines

· Bilingual Learners

· Dealing with Racist Incidents

· School Charter against Racism

· Inclusive Strategies for Parents
5. Book Reviews

The following publications may be useful prior to working on the topic of Intercultural Education. 

Intercultural Guidelines for the Primary School, NCCA, 2005

This is the most recent NCCA publication in the area of Intercultural Education.  It provides background information with regard to immigration in Ireland.  It targets specifically the topic of racism not just in schools but also in society.  It explains the main terminology that one finds in the area of intercultural education.  

Most significantly for teachers, it emphasises the fact that the primary curriculum lends itself to an intercultural dimension, rather than having to develop a whole new curriculum.  The concepts and main characteristics of intercultural education are laid out clearly.  A chapter is set aside on school planning with a number of reviews of school life and the different stages of the planning process.  This is the pre-cursor to the chapter on classroom planning which is very detailed and full of interesting ideas for class teachers including class reviews, use of displays, creating a supportive language environment along with exemplars for an intercultural input for specific curricular areas.  A separate chapter shows how the approaches and methodologies as laid out in the primary curriculum can be used to support intercultural education, with many exemplars to demonstrate this. 

The difficulties around assessment for linguistic and cultural minority children are also discussed.  The strengths and limitations of the main assessment tools are laid out clearly in grid format.  In the final chapter, language and intercultural communication are explored with some very sensitive and practical guidelines around teaching and learning an additional language. 

Primary School Assessment Kit, DES, 2007

The tests in English language proficiency in this book were developed by Integrate Ireland Language and Training (IILT) with the help of language support teachers in primary schools around the country. The tests are based are based on the IILT English Language Proficiency Benchmarks (revised version, Sept. 2003), the three levels of which correspond to the three proficiency levels (1, 2 and 3) formerly required by the DES in application for language support. The benchmarks specify what pupils should be able to do in English at each level and thus reflect the task-based approach to teaching and learning promoted by IILT. In designing the tests every effort has been made to select tasks that pupils encounter regularly in their language support classes and to design scoring procedures that will achieve accurate results provided the tests are administered strictly according to the instructions provided.
Toolkit for Diversity, IILT and SELB, 2007

This manual was devised as a result of collaboration between IILT and the Southern Education and Library Board (SELB). Following the identification of common concerns, both groups worked together to draw up common guidelines for policy and classroom practice. The manual has four sections. The first, Getting Ready, addresses the preliminary issues that any school must deal with if it is to be genuinely welcoming and inclusive. The second section, Early Days, is concerned with the first steps towards the integration of pupils from other countries, cultures and ethnicities. The focus is on language and the development of classroom communication and a classroom environment capable of responding to new linguistic and cultural challenges. The third and fourth sections, Moving on and What next? respond to the fact that inclusiveness is a never-ending process. 

There is a CD to accompany the toolkit. It contains many templates and illustrations that are featured in the four sections of the manual.
Up and Away: A resource book for English language support in primary schools, IILT, 2006
Integrate Ireland Language and Training prepared this resource to support the teaching of English as a second language. It brings together general information for schools, information for language support teachers; general guidance on organizing a language support programme, the English Language Proficiency Benchmarks for non-English speaking children at primary level, ideas on how to use the European Language Portfolio (designed to mediate the curriculum to pupils and make them aware of their linguistic identity and their growing proficiency in English), and a varied collection of classroom activities and resources, including many photocopiable pages and detailed suggestions for developing the literacy skills of older pupils. 
Pilot Project on Modern Languages in the Primary School: Draft Curriculum Guidelines, NCCA
This book is a draft curriculum. It outlines the structure of the curriculum, emphasising the use of the communicative approach through the strands and strand units.  There are three strands (communicative competence, language awareness and cultural awareness) and four strand units (listening, speaking, reading, and writing). 

It has sections on developing topics, language functions (feidhmeanna teanga) and assessment.

The Challenge of Diversity, INTO
This sets the overall background to the teaching of ethnic minority children in this country, namely Bosnian and Vietnamese refugees, giving details on the agencies which support these refugees.  It examines the emergence of the Refugee Support Service and the issues associated with such a service in schools including models of support, time allocation and planning.  There is much detail concerning the needs of refugee children such as language acquisition, first language maintenance, assessment and emotional/psychological needs.  This book explains many of the basic issues around intercultural education in schools where there is an international population in a very concise and easy to read way. 

INTO Intercultural Guidelines, INTO
This bilingual folder contains information and practical strategies on the following areas: 

· Enrolment

· Ensuring Success

· Whole-school Guidelines2
· Classroom Guidelines

· Bilingual Learners

· Bilingual Learners in the Classroom

· Dealing with Racist Incidents

· School Charter against Racism

· Inclusive Strategies for Parents

· Intercultural Education References
It facilitates staff discussion and review and includes Traveller children as well as children from minority ethnic groups.

6. Anti-Racism Activity

Read the following statements, and see which apply to you because of your colour, race or culture: 

· I can turn on the television or open the front page of the paper and see people of my race widely represented.

· I can, if I wish, arrange to be in the company of people of my own race most of the time.

· I can talk with my mouth full, or be late to a meeting, and not have people put this down to my race.

· I can go shopping alone most of the time, pretty sure that I will not be followed or harassed because of the colour of my skin.

· When I am told about our Irish heritage or ‘culture’, I am shown that people of my race made it what it is.

· I can take a job with an equal opportunity employer without having my co-workers think that I got it because of my race.

· I can be refused accommodation by a landlord without thinking it is because of my race.

· I can go into hairdresser’s shop and find someone who knows how to cut my hair.

· Whether I use cheques, credit cards or cash, I can count on people accepting payment without suspicion.

· I am never asked to speak for all the people of my racial group.

· I can swear without having people attribute this to the bad morals of my race

· I can decide not to answer a letter without having people assume my race is illiterate.

· I can speak in public without putting my race on trial.

· I can do well in a challenging situation without being called a credit to my community.

· I can criticise our government and talk about how much I disagree with its policies without being told to go back where I came from if I don’t like it here

· I can be pretty sure that if I ask to speak to the person ‘in charge’, I will be facing a person of my own skin colour.

· If a Garda stops me or the Tax office checks my tax return, I can be sure that I haven’t been singled out because of my race.

· I have grown up with role models for achievement that are members of my race.

· I can choose plasters in ‘flesh colour’ and have them more or less match my skin.

· If my day, week or year is going badly, I need not wonder if each negative situation has racial overtones.

These conditions of daily life rarely cost us a thought, but for ethnic minority communities the experience can be very different.

Adapted from ‘Teach Me to Thunder’, a manual for anti-racism trainers.

7. Information which could be gathered about a New Child

· How the names of the child and their parents are correctly pronounced?

· What language/s does the child speak?

· What is the level of proficiency in these languages? 

· How does one say some key phrases in the child’s first/home language such as a greeting? (please, thank you, join in, stop, well done…)

· Has the child had formal schooling before now?

· Does the child know any other child/children in the school?

· Are there issues with regard to teaching and learning in particular subjects?

· What are the child’s particular interests?

· What is the child’s religion, how is it practised and has this any implications for school and classroom planning?

· Will there be specific challenges for children concerning food, jewellery or clothing? 

· Are there any cultural practices that might affect classroom interaction?

· Are there actions which are deemed inappropriate or rude in the child’s home culture but which may not cause offence to members of the dominant ethnic group? (showing soles of feet/palms of the hand may be rude in some cultures; child making eye contact with an adult may be rude in some African cultures; standing close to someone may be deemed rude in some cultures, ...)

                                      (Adapted from Intercultural Education in the Primary School)                                                                                                                                                                         

8. Resources
Some useful Resources:

Liz Morris and Susanna Coghlan: (2005) “Cross-Currents: a guide to multicultural books for Young People” IBBY Ireland, 20005. (www.ibbyireland.ie)

This is a very useful resource which reviews 180 multicultural books suitable for all age ranges from the early years to adolescence. It also refers to dual and Irish language books and has a list of resources, organisations and publishers that promote intercultural perspectives.
Amnesty International, “Cross Border Primary Human Rights Education Initiative” has produced a comprehensive programme on Human Rights Education from Junior Infants to Sixth Class. (See www.Amnesty.ie for down loads)

Trocaire/Curriculum Development Unit: (2000) “The World in the Classroom”, CDU Unit, Mary Immaculate College of Education, Limerick, (available from Trocaire Resources, (email: info @cs.trocaire.org)

This is a teacher’s handbook which outlines practical ideas and opportunities for integrating Intercultural dimensions into the Primary School Curriculum.

Crosscare/ Blackrock Education Centre: (1999), “Celebrating Difference” An Intercultural Programme for Senior Primary Classes, (available from Trocaire Resources, (email: info @cs.trocaire.org)

Development Co-operation Ireland, Guide to Development Education Resources in Ireland, 2006-2008. This guide contains a list of resources for Primary and Secondary schools with a description of each resource accompanied by price and details of where the resources can be sourced. (For more details, email:  dci@iveagh.irlgov.ie )

Educate Together: (2004), “Learn Together: An ethical education curriculum for Educate Together Schools” (available from Educate Together: (email: info@educatetogether.ie)

This ethical curriculum which is designed for Educate Together schools also can be used to support the intercultural curriculum in all schools. The strands on “Equality and Justice” and “Belief Systems” together with exemplars on Human Rights and Belief Systems are particularly useful. It also has a list of useful resources. 

Some useful Websites:

www.amnesty.ie
www.barefootbooks.com
info@festivalshop.co.uk
www.interfaith/calendar.org
www.iol.ie/~pavee 

www.unicef.org/crc
www.globalgang.org.uk
9. Strategies for Supporting Children 
Remember - Working in a second/third language all the time is exhausting!

· Allow children with poor levels of English to listen without having to answer

· Organise group work or pair work as this is a much safer arrangement than whole class work

· Give individual help where difficulties arise with tasks whenever possible

· Have plenty of visual supports: pictures, photos, maps etc. in use 

· Allow visual/oral responses rather than written responses all the time

· Introduce a buddy system where the child is paired off with another child for support throughout the school day

· Use lower levels of parallel schemes in any subject area where a spiral approach exists

· Try to build up a selection of books in other first languages for the class library

· Allow the child to do computer work to reinforce themes, vocabulary etc.

· Give them less work to do, ensuring what they do will yield a high success rate

· Use maps when discussing new countries

· Use posters which show diversity

· Use songs and games from a variety of countries

· Encourage the child to teach basic words to the class when s/he has settled in

· Use art for self-expression and/or starting point for talking, in fact it is useful to have an easel at the back of the classroom as a type of art therapy for children who need time out
· Ask for help!  Other teachers, resource or learning support and outside groups

· Organise a number of thematic days/weeks 

· Use authentic materials where possible

· Develop intercultural elements in the curriculum

10. Considerations with regard to Language Learning

Language Learning
When learning a new language you do not have to learn how to speak all over again.  

Language learners never know the second (third) language in isolation from one’s first. They consciously or subconsciously draw on various sources of previous language learning in all subsequent language learning.  

Language learning should be seen as an interactive, dynamic process allowing learners to explore language through their own linguistic and metalinguistic skills.  They should be encouraged to establish links between assimilated knowledge and new knowledge. All language activities are also thinking activities.  

Teaching language alone is not sufficient.  Language policies in schools should promote in each child a ‘sense of language’ (Newman and Tew, 1979). 

Language awareness is having or gaining explicit knowledge about ones own language and skill in reflecting and talking about it.  In Ireland, with some 40% of the timetable given to language learning, it can be assumed that children will already have a considerable level of metalinguistic awareness as a result of the conscious or subsequent process of analysis and comparison between the two languages before they encounter a third (McCarthy, 1997). 

Learners see the strength and weaknesses of their own language, because they see it from the vantage point of another culture thus enriching their vision of the world.  

Learning Styles
Age is not the only factor for successful foreign language learning.  The correlation of many factors with successful learning has been formulated by such researchers as Gardner and Lambert, 1972; Carroll, 1977; Lightbown and Spada, 1993; Stern 1975; Miller 1984; Burstall et al. 1974: 
	· Aptitude

· Intelligence

· Attitudinal motivation

· Ethnocentric tendencies

· Social inquisitiveness

· Social attitudes to the target group

· Grammatical sensitivity

· Concentration on detail
	· Willingness to take risks

· Active participation

· Willingness to practice and use the language

· Self monitoring

· Learning to think in the target language

· Constant search for meaning

· Self confident

· Low anxiety levels


Language and Identity
The history of language is a reflection of the history of peoples and nations.  Promoting one’s language is part and parcel of expressing and defending one’s national identity. Children should have access to other language and cultures to prevent them from being ethnocentric.

Language and Culture
We perceive the world through our own culture. This begins with words and concepts provided by our first language, which means that language and culture are inseparable. 

Cultures are designs for living, transmitted through education. There is the iceberg concept: our awareness of culture is represented by the tip of the iceberg, which means work has to be done to raise consciousness.  The socio-cultural component, a fundamental part of language learning, has traditionally been ignored.  

Nations are pluri-cultural.  Learners should be aware that national differences are over-simplifications which exaggerate the differences between nations and overlook the differences within each nation.  

We judge as natural what is familiar to us and by extension, as strange what is unfamiliar. We interpret otherness in the light of our own experience. There is a continuum of intercultural learning from ethnocentrism to awareness and understanding to acceptance and respect, appreciation and valuing to change to intercultural competence.  A supportive multicultural educational programme may inculcate cross-cultural respect and help combat racism and intolerance (Edwards, 1992).

11. Teaching English as an Additional Language

Lessons from the Modern Languages Initiative in Primary Schools

Strands: 

1. Communicative competence

a. Pre-communicative phase

· Motivation through setting the scene

· Input of vocabulary

· Practice in the correct use of the language, sentence and grammar structures

b. Communicative phase

· Role play

· Effective communication exercises

· Social interaction

c. Post-communicative phase

· Analysing what has been undertaken

· Identifying the need for added input of language and structures

· Recycling the language for use in other contexts

	Phase
	Characteristics
	Activities
	Class Organisation
	Teacher’s Role

	Pre-communication


	Setting the context

Learning vocabulary

Revising vocabulary

Language structure

Grammatical structure

Explaining


	‘Teaching’

Games

Repetition 

Imitation

Listening

Reading

Questioning


	Whole class
	Teaching

	Communication 


	Talk and discussion 

Using language 

Child active
	Language games

Drama 

Discussion 

Role play

Social interaction 

Writing 


	Pair work

Group work


	Facilitating

Listening 

Helping

Supporting

Not correcting 

	Post-communication 


	Revision 

Analysis

Practice

Progression 
	Grammar activities

Spelling 

Repetition 

Writing practice 

Dictation 
	Whole class

Group work 
	Teaching


2. Language Awareness

3. Cultural Awareness

Strand-Units
1. Listening

2. Speaking

3. Reading 

4. Writing

Communicative Contexts
· Real classroom situations

· Simulated classroom situations

Language Functions 

· Speak about him/herself

· Speak to someone/to others

· Speak of others/of immediate environment

· Refer to time and space

Reference can also be made at this point to the Gaeilge curriculum which defines six language functions or Feidhmeanna Teanga:

· Caidreamh sóisialta a dhéanamh

· Soiléiriú a lorg i gcomhrá

· Dul i gcion ar dhuine nó ar dhaoine eile

· Dearcadh a léiriú agus a lorg

· Eolas a thabhairt agus a lorg

· Struchtúr a chur ar chomhrá)

The Modern Languages Initiative promotes the Communicative Approach as does the Gaeilge curriculum, where the main features include: 

· Ensuring an enjoyable learning experience, where the topics and themes together with the language used will be age-appropriate and relevant to the interests of the child

· Active involvement of the child in task-based learning activities

· Opportunities for the child to recycle, in new contexts, sentence and grammar structures as well as vocabulary previously learnt

· Fulfilling the language functions, for example, meeting and greeting people, asking and responding to questions and speaking of emotions

· The use of ‘communication gap’ activities encouraging the child to use the language as a necessary tool for completing a task, for example, completing a picture following directions from another child, progressing to an exchange of information, enabling both partners to complete a given task

· Emphasising the importance of understanding and being understood

· Noting errors and addressing them at a later stage.  

Possible topics: 

1. Classroom language

2. Introducing oneself

3. Talking about family

4. Talking about school

5. Numbers, days, months, seasons

6. Festivals

7. Weather

8. Time

9. Where I live

10. Hobbies and Pastimes

11. Television

12. Food

13. Clothes

14. Shopping

15. Professions

Principles of English Language Teaching to Children with EAL: 

· Communicative Approach

· Environment based

· Learner-centred

· Flexible

· Enjoyable, motivating

· Safe, attractive environment

· Definite programme of work

· Continuity and progression from lesson to lesson

· Use of learner portfolio (www.iilt.ie)

· Regular review and assessment

Approaches to Teaching Reading: 

· Based on vocabulary understood orally.

· Poems or songs previously learnt

· Backed up with pictures/non-verbal cues.

· Parallel reading schemes so other children will not be judging their progress!

· Language Experience Approach

· Word attack strategies

· Ensure high success rate

· Paired reading in class

· Own picture dictionary

· CD-Roms

· Read stories onto a tape

Factors in English Language Acquisition for Children with EAL:
· Age on entering the education system
· Child’s ability
· Child’s social/emotional development
· Child’s first language
· Resources and services available
· School attendance
· Type of migrant
· Previous language learning experiences
· Domestic situation
Remembering that:

· Conversational skills approach native-like levels within about two years of exposure to English
· Academic aspects of English to reach such levels may take from 4-9 years.
	Student’s Name: 


	Class Teacher: 

	Date of Birth: 


	Number of years learning English:



	Address: 
	

	Telephone: 
	Whole-team Review Date: 

	Summary of formal and informal information gained: 


	Other relevant information: 




Individual Education Plan

	Student’s Strengths
	Student’s Interests
	Student’s Learning Needs

	
	
	


Priority Learning Needs                                      Date: 

	Target
	Tasks
	Strategies/Methods
	Resources
	Assessment/ Outcome

	
	
	
	
	


Grid for Language Teacher’s Planning

	
	Objectives for Communicative Competence
	Objectives for Language Awareness
	Objectives for Cultural Awareness
	Vocabulary Development

	Listening
	
	
	
	

	Speaking
	
	
	
	

	Reading
	
	
	
	

	Writing
	
	
	
	


Sample Grid for Language Teacher’s Planning 

	
	Objectives for Communicative Competence
	Objectives for Language Awareness
	Objectives for Cultural Awareness
	Vocabulary Development

	Listening
	Child will be enabled to: 

· Listen to and respond to orders (sit down, stand up, put up your hand)

· Enjoy action songs: Put your finger on your nose; Head, Shoulder, Knees and Toes


	The child should be enabled to:

· Predict the part of the body the teacher is thinking of when she gives initial sound 

· Identify singular and plurals of body part with use of ‘s’ at end of the word.
	The child should be enabled to: 

· Listen to nursery tapes (c/f songs mentioned)

· Understand that to get the teachers attention they must put up their hand
	The child will be given the opportunity to listen to the following set of vocabulary: 

Head                         Shoulders()

Knee(s)                     Toes

Tummy                     Back

Arm(s)                       Feet

Nose                         Mouth

Eye(s)                       Teeth

Where is your …?  / Show me your …

Put your finger on …

Excellent/  Very good/  Well done

Again

Doctor

I am sick.  I am not well. 

I need to see the doctor please. 

Please wait over here

That is fifty euro please

	Speaking
	Child will be enabled to: 

· Greet teacher and other learners

· Say goodbye, thank you and please

· ‘I have a pain in my …’ learn parts of the body

· Role play going to the doctor


	The child will be enabled to:

· greet the teacher and other learners in different languages 

· extend the sentence structure of ‘I have a pain in my …’ to suit their own role play
	The child will be encouraged to: 

· have eye contact with the teacher when greeting her

· role play going to the doctor’s surgery and to observe the idea of waiting in turn, saying thank you and paying for the service.
	The child will be enabled to use the following vocabulary:

All the above



	Reading
	Child will be enabled to:

· read flashcards on poster of parts of the body


	The child will be enabled to:

· predict what is on the flashcard by seeing the initial letter

· put flashcards in the correct word order, emphasising the idea of a capital letter at the beginning of the sentence. 

· read a form to be filled out
	The child will be enabled to:

· read simple one word per page booklets and one sentence per page booklets emphasising left to right orientation


	The child will have the following vocabulary reinforced: 

Cover

Put your finger under the word …

Read out loud

Read silently

Show me the …

Read with your partner



	Writing
	Continue work on alphabet (repetition).

Name, address, age (form filling)

E-mail (my name is…, I am … years, I live in …)


	The child will be enabled to:

· write on flashcards parts of the body to stick onto their own personal picture 

· fill out a form for the doctor
	The child will be enabled to:

- play language games to reinforce the English alphabet
	The child will be enabled to write the following words: 

Head                         Shoulders()

Knee(s)                     Toes

Tummy                     Back

Arm(s)                       Feet

Nose                         Mouth

Eye(s)                       Teeth

Own name, address, date of birth

Letters of alphabet in sequence
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